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about the zest festival

The Zest Festival was created in 2012 to celebrate the 300th 
anniversary of the Zuytdorp shipwreck and the cultural 
heritage of the Dutch East India Trading Company (VOC) in 
Western Australia. Each year the Zest Festival highlights 
the cultural contribution of a country along the VOC trading 
route. In 2016 we commemorate the Hartog 400th 
anniversary, explore the trading port of Malacca, and 
celebrate all our wonderful differences.

implementation

We encourage teachers to deliver these activities across 
term three, to coincide with the Zest Festival on 17 - 18 
September 2016. 

Each page includes themed classroom activities which can 
be adapted to suit different years.

ContaCt

For more information contact the ARC Centre of Excellence 
for the History of Emotions (CHE), Education Outreach 
Officer at  Melissa.Kirkham@uwa.edu.au.

CHE aims to provide leadership in humanities research 
worldwide into how societies thought, felt and functioned in 
Europe, 1100 – 1800, and how this long history continues to 
impact on present day Australia. Learn more at 
historyofemotions.org.au/

mailto:Melissa.kirkham@uwa.edu.au?subject=Zest%20Festival%202014%20Education%20Inquiry
http://www.historyofemotions.org.au/
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in June 1712 the dutch east india company (Voc) ship the 
Zuytdorp crashed into the rugged coast of western 
australia between Shark Bay and Kalbarri. the Zuytdorp 
survivors built a bonfire hoping to attract the attention of 
passing ships, but no rescue ships were sent to find them, 
and the crew never returned to their homeland. the 
company had often encouraged contact with the 
indigenous populations and now the survival of the crew 
lay in their hands. nhanda descendants in the region today 
believe the encounter did occur, resulting in a peaceful 
union of two worlds more than 300 years ago. 

The Zest Festival is inspired by such significant collisions 
between two worlds on the Western Australian coast. This 
five-year event is the cultural pulse that is carrying Kalbarri 
and nearby communities to the 400th anniversary of the 
landing by Dirk Hartog in 2016. Through ancient crafts such 
as storytelling, and the trading and tasting of spices, we 
explore our cultural connections and express life today. The 
Zest Festival looks to the future of regional communities 
through a unique historical lens.  The power of human 
emotion weaves its way through past stories  
and experiences. 

Each year the Zest Festival focuses on a place - a country, 
countries or region - that was connected to the 
international network of the Dutch East India Company in 
our region. The following summarise the festivals and their 
meanings from 2012 to 2016.

2012: The Netherlands, Kalbarri and the Zuytdorp.  
The inaugural Zest Festival in June 2012 celebrated the 
300th anniversary of the shipwreck of the Zuytdorp in 1712, 
and brought to life for visitors and the local community the 
cultural connections between Australia and the 
Netherlands.

2013: The Cape, South Africa. A critical place to rest, 
restock and recrew the ships. It makes us question who 
would have joined the Zuytdorp and placed their fate at the 

zest festival 2012 to 2016

cliffs of Western Australia. The music and dance of South 
Africa had us moving and opened our hearts to be moved by 
stories of the Cape. 

2014: Indonesia, Sri Lanka, India. We compared textiles, 
dance, philosophy and religions of the regions as they 
responded to Dutch commerce. It sparked thoughts about 
the values of local versus global and trading and relations, 
whilst still retaining cultural integrity and identity. 

2015: China and Japan. This year, we explored the 
mysterious and alluring intoxication of new things: tea, silk, 
porcelain, ceremonies and access to new ways of thinking. 
While we focused on the human desire to attain new and 
beautiful things, we also acknowledged the exchange of 
science, knowledge and innovation. We explored the role of 
fashion, the art of origami, the skill of flower arranging and 
crafting of fine objects. Designers and artists have been 
commissioned to create works inspired by the Orient and 
our partnerships with China and Japan. 

2016: Unity: Accepting a world of difference. Our final 
festival will unite the cultures of the VOC together in a 
celebration that remembers the youthful energy of young 
sailors, explorers and women who had the spirit to travel to 
foreign lands or waited for loved ones to return. This is 
where we add beer into our spice fare and raise a glass to 
all those who’ve preceded us. We recognise their 
contributions to Australian society now and into the future.  
We toast to the human qualities that opened up new 
possibilities and connections to the world. 

Image: Zest Festival bunting from Kalbarri District High School.
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explorers

Image: Australian stamp of Abel Janszoon Tasman.

hall of fame

Who were the men that sailed the seas for profit and 
purpose?

Set up an explorers’ hall of fame in the classroom. Add a 
biography of one explorer each week, including a picture, 
biography and a brief induction speech highlighting why 
they deserve to be in the hall of fame.  Assign each student 
or pair an explorer and week. In the early weeks of term the 
biographies could be contributed by the teacher as a 
demonstration. 

Excellent biographies of Captains Hartog, Pelsaert, 
Tasman, Vlamingh and Steijns are available at http://
museum.wa.gov.au/explore/dirk-hartog/profiles-selected-
voc-skippers

A 2007 WA Museum exhibition entitled Voyages of Discovery 
also provides biographies on French, Dutch and British 
explorers at http://museum.wa.gov.au/exhibitions/voyages/
index.html

profile of Greatness

Encourage students to consider the characteristics of an 
explorer.  A few examples might be focus, preparedness, 
perseverance, curiosity, risk taking, resilience and 
independence. Once the class has developed the word list, 
ask students to consider which characteristics apply to 
them? What do they consider is most important? Which 
characteristic would they like to develop? Students could be 
asked to share an experience when they displayed one of 
these characteristics. 

This teaching resource from the WA Museum provides 
questions and discussion points on courage http://
museum.wa.gov.au/sites/default/files/Courage.pdf

planning

Challenge students to plan their own exploration. This 
could include maps, a risk assessment of potential 
obstacles and solutions, lists of equipment and resources, 
a purpose statement, a budget and a timetable.

riddle me this

The Zest Festival plans to work with a group of comedians 
to write a comedic skit about the famous explorers that 
landed on our shores. Encourage students to write jokes 
about the explorers they have studied. Send the best ones 
to Rebecca Millar for consideration.

timeline

The following website provides students with an interactive 
historical timeline ‘Moments in Time’.  Have students find 
the Dutch Golden Age on the scrolling timeline, and identify 
what else was going on in the world at that time.

 http://splash.abc.net.au/moments-game/#/home

Students can click on ‘Voyages of Discovery’, and then 
‘explore more’, to discover info graphics, biographies, 
impacts and a four minute introductory documentary on 
Voyages of Discovery by the BBC.

http://splash.abc.net.au/moments-game/#/development/
voyages-of-discovery

Students could also create their own timeline with 
timetoast http://www.timetoast.com/categories/10

Descriptions

It was important for explorers to include precise detailed 
descriptions of the land they found. Students could write a 
description of what they see in a photo of Cape Inscription on 
Dirk Hartog Island. Descriptions should include identifying 
features to distinguish this land from another island.

‘the lanD of eenDraCht lookeD to 
be reD, Clayish lanD, anD, aCCorDinG 
to some people’s DesCription, CoulD 
be founD to be riCh in GolD…’    
      
JaCob DeDel, CounCillor of the inDies,    
on boarD the amsterDam, 1619.

http://museum.wa.gov.au/explore/dirk-hartog/profiles
http://museum.wa.gov.au/explore/dirk-hartog/profiles
http://museum.wa.gov.au/exhibitions/voyages/index.html
http://museum.wa.gov.au/exhibitions/voyages/index.html
http://museum.wa.gov.au/sites/default/files/Courage.pdf
http://museum.wa.gov.au/sites/default/files/Courage.pdf
http://splash.abc.net.au/moments
http://splash.abc.net.au/moments
http://www.timetoast.com/categories/10
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Image: Banquet at the Crossbowmen’s Guild, Bartholomeus 
van der Helst, 1648. ©Rijksmuseum SK-C-2 
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voC anD heeren xvii

“hear-en”

Wondering how to pronounce the Dutch names? This link 
provides audio clips of Dutch sailors and ships. Those most 
relevant to the Zest Festival are at the bottom of the page. 
Assign students each one word to memorise, and then to 
teach their classmates. 

http://www.heardutchhere.net/dunaval.html

1602 to 1799

The VOC was active for almost 200 years. What other 
company can compare? In fact the world has over 5,500 
companies that are more than 200 years old.  The world’s 
oldest still operating company is Kongo Gumi, a Japanese 
construction firm founded in 578.  One company possibly 
familiar in the student’s pantry at home is Twinnings- in 
operation at the same location since 1706.

Ask students to think of the oldest company they can 
name? What do these companies have in common? What 
characteristics does a successful company have? Possible 
answers may include adapting to change, strong brand and 
good leadership. 

Heeren XVII (the Gentlemen Seventeen) was the 
name given to the board of directors who 
managed the VOC. These men were drawn from 
each of the six chambers (komer) that made up 
the Company: Amsterdam, Zeeland, Enkhuizen, 
Delft, Hoorn and Rotterdam. The majority of the 
directors were from the largest chamber 
(Amsterdam) and were the dominant force on 
the board. 

The directors usually met two or three times a 
year. They discussed a number of key issues 
including; the kinds of merchandise to be 
brought back from South East Asia, the building 
and provisioning of Company ships and the 
employment of a crew and Company staff. 

References: 

Gaastra, Femme. ‘The Shifting Balance of Trade 
of the Dutch East India Company,’ in Companies 
and Trade: Essays on Overseas Trading 
Companies during the Ancien Regime, ed. L. 
Blussé and F. Gaastra (Leiden: Leiden University 
Press, 1981), 47-69. 

Unoki, Ko. Mergers, Acquisitions, and Global 
Empires: Tolerance and the Success of M&A  
(Routledge: Abingdon, 2013) 

Gentlemen’s seventeen

Students should imagine they have a half hour interview 
with  one of the VOC directors. What would a reporter want 
to ask? Have students write both the questions and the 
imaginary Director’s answer. These interviews could then 
be recorded in pairs.

As a follow up activity, have students consider how would a 
reporter’s questions differ from a historian’s or museum 
curator’s questions?

board meeting

Host an imaginary board meeting of the Gentlemen’s 
Seventeen. Have students play the roles of Chairperson, 
directors from different chambers, investors and captains 
attending the meeting. What agenda items might be 
discussed at such a meeting?

end of the voC

A timeline of the VOC is available at http://museum.wa.gov.
au/explore/dirk-hartog/voc and scroll down to subheading 
Timeline of the VOC.

If teachers wish to read more background please visit 
http://gutenberg.net.au/VOC.html

http://www.heardutchhere.net/dunaval.html
http://museum.wa.gov.au/explore/dirk-hartog/voc
http://museum.wa.gov.au/explore/dirk-hartog/voc
http://gutenberg.net.au/VOC.html
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Dirk hartoG & 
2016 Celebrations

Image: Dirk Hartog’s plate on display at the 
Rijksmuseum. © Adam Carr.

perceptions of time

Draw a four metre chalk line on the ground. Explain this is 
a timeline representing the 80, 000 years of Aboriginal 
peoples living in Australia. Ask students to guess where on 
the line should we place Hartog’s arrival- it should be 2cm 
from the end. Discuss perceptions of length of time.

how Do you spell that?

Historical names are often spelt differently due to a lack of 
standardised spelling, different pronunciations, and towns 
with widespread illiteracy where one educated person kept 
the records. Various spellings of Dirk Hartog include Dirck, 
Dirch, Dirick (on his birth registration), Dierick (on his 
funeral certificate) and Hartog, Hartogh or Hartichs. Many 
historians now refer to him by the name Theodoric Hertoge.  
Have students come up with two new variations on their 
name, and one variation for the teacher and each person in 
their family.

histagram

Imagine that Hartog had an instagram account during his 
voyage on the Eendracht. Determine the key points of the 
journey to share, and come up with a photo idea, caption 
and hashtag for each.

valuing historical sources

Students should begin by listing the criteria of what 
makes a primary source valuable to historians. The WA 
Museum has curated an online exhibition on Dirk Hartog. 
Have students visit the exhibition at http://museum.
wa.gov.au/explore/dirk-hartog and sort the content on the 
site into primary and secondary sources. From the list of 
primary sources, students should use their criteria to 
determine which three sources are the most valuable and 
why?

historical Celebrations

In 2016 the Western Australian Government will fund art, 
interpretation panels, a website and events to 
commemorate the 400th anniversary of Hartog’s landing. 
Discuss why do we celebrate historical events? Why does 
the government fund these celebrations? Who else funds 
celebrations? 

In groups, design your own celebration initiative. This 
could be an event, exhibition, app or any other idea. 
Encourage students to think beyond a festival. Complete 
a mock grant application (a Lotterywest sample is 
available at http://www.lotterywest.wa.gov.au/grants/
grant-types). You must identify what is the goal of the 
initiative, what do you need to make it happen and how 
will you measure the success or failure of the event. This 
project could be expanded in many directions such as 
writing a budget or creating a work plan. 

Alternatively, give the class a budget of $1million, and 
have them determine which projects are worthy of 
funding. Students should use criteria such as the number 
of people impacted, the likelihood of success, short or 
long term impacts and the uniqueness of idea.

http://museum.wa.gov.au/explore/dirk
http://museum.wa.gov.au/explore/dirk
http://www.lotterywest.wa.gov.au/grants/grant
http://www.lotterywest.wa.gov.au/grants/grant
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Top image: Caert van’t Landt van d’Eendracht (detail showing Eendrachtsland), Text reads ‘The 
Land of Eendracht discovered by Dirk Hartog of the Eendracht in October 1616’, Hessel 
Gerritszoon, 1627 ©National Library of Australia.
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eenDraCht

life onboard

The Eendracht had a crew of 200. Life aboard the Eendracht 
would have been hard. In fact, even before the vessel set 
sail 21 sailors and eight soldiers deserted. It was so cold 
that they were able to walk from the ship to the shore 
across sea ice. In the seventeenth century conditions 
aboard sailing vessels were often unpleasant: living 
quarters were cramped and unhygienic, and food and water 
frequently ran low. As a result, sailors often suffered from 
malnutrition and scurvy, a disease caused by a lack of 
vitamin C. 

Since the journey to the East Indies was very long (usually 
around eight months) the VOC established trading posts 
along the route, such as the Cape of Good Hope (known 
today as Cape Town), where ships could stock up on 
provisions. Shipboard discipline was also strict since 
captains feared that discontent might cause mutiny or 
rebellion. Sailors who broke the rules therefore risked 
severe punishments, such as flogging.

hartog’s 1616 voyage

Bound for South East Asia to trade for spices and other 
commodities, the Eendracht set sail in January 1616 from 
the Dutch port of Texel. The Eendracht was part of a fleet, 
but was separated from the other ships during a storm. 
After stopping for provisions at the Cape of Good Hope, the 
Eendracht set sail once again, following a course recently 
brought to the attention of the VOC by the Dutch explorer 
and colonial administrator Hendrick Brouwer (1581-1643). 
Prior to this most ships sailing to the East Indies had 
travelled on the route used by the Portuguese sailors, who, 
after rounding the Cape of Good Hope, usually travelled 
along the east coast of Africa and through the Mozambique 
Channel before travelling across to India.

Brouwer’s route instead took advantage of the ‘roaring 
forties’, the strong westerly winds between the latitudes of 
40 and 50 degrees south. However due to the difficulty of 
calculating longitude in the period, however, Hartog did not 
turn north towards Indonesia soon enough. When the ship 
finally did turn north, land was sighted at around latitude 27 
degrees south. The crew had come accidentally upon the 
west coast of Australia, a territory which had previously 
been known to Europeans as Terra Australis Incognita 
(‘Unknown South Land’) because its existence had only 
been hypothesised.

landfall in australia

The Eendracht remained anchored off what is now known 
as Dirk Hartog Island (just off Shark Bay) for two days, 
during which time the crew explored the island. Before 
continuing on their journey they inscribed details of their 
arrival on a pewter plate which they nailed to a wooden post 
in order to record their visit. This plate was left on the 
northern part of the island which, in reference to this event, 
is now known as Cape Inscription.

references

Schilder, Günter. Australia Unveiled: The Share of Dutch 
Navigators in the Discovery of Australia (Amsterdam: 
Theatrum Orbis Terrarun Ltd, 1975) 

The Western Australia Museum, ‘Land of the Eendracht’ 
website: http://museum.wa.gov.au/explore/dirk-hartog 

For a useful online exhibition about Hartog’s voyage, see 
the Western Australia Museum website: http://museum.
wa.gov.au/explore/dirk-hartog 

For information on the VOC and its trade routes, see the 
Rijksmuseum website: https://www.rijksmuseum.nl/en/
explore-the-collection/timeline-dutch-history/1602-trade-
with-the-east-voc 

For an in-depth discussion of Dutch shipping in the 
seventeenth and eighteenth centuries see: http://resources.
huygens.knaw.nl/retroboeken/
das/#page=0&accessor=toc&source=1  

http://museum.wa.gov.au/explore/dirk
http://museum.wa.gov.au/explore/dirk
http://museum.wa.gov.au/explore/dirk
https://www.rijksmuseum.nl/en/explore-the-collection/timeline-dutch-history/1602
https://www.rijksmuseum.nl/en/explore-the-collection/timeline-dutch-history/1602
http://resources.huygens.knaw.nl/retroboeken/das
http://resources.huygens.knaw.nl/retroboeken/das
http://resources.huygens.knaw.nl/retroboeken/das
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hartoG’s plate

Image: Hartog Plate, 1616 ©WA Museum.

marker

Hartog’s pewter plate left at Cape Inscription in 1616 is the 
oldest evidence of European contact with Australia. If you 
discovered an uncharted island, what would you leave 
behind to record your visit? Consider challenges such as 
language differences and the natural elements. 

inscription

Provide students with the following inscription from the 
Hartog plate. Have students highlight and look up words 
they do not understand. 

“1616, on 25 October, arrived the ship the Eendracht of 
Amsterdam, the upper-merchant Gillis Miebais of Liege, 
skipper Dirck Hatichs of Amsterdam; the 27th ditto set sail 
again for Bantam, the under-merchant Jan Stins, the 
uppersteersman Pieter Dookes van Bill, Anno 1616.”

ownership of artefacts

Willem de Vlamingh, a fellow Dutch explorer, replaced the 
Hartog plate with the Vlamingh plate. Ask students to find 
out where did each plate go next? Discuss the ethics of 
storing a cultural artefact in another country. Does the 
plate belong to the country of the explorer, or where he 
placed it?

In 1972 a shipwrecks agreement on the distribution of 
artefacts was signed, and then in 2010 Amsterdam 
repatriated relics to Australia. An article on the agreement 
is available at http://www.dirkhartog2016.nl/dirks-library/
contents/shipwrecks-agreement

The WA Museum provides a searchable database of 
Western Australian-Dutch shipwreck artefacts, known as 
the ANCODS collection, available at http://www.museum.
wa.gov.au/maritime-archaeology-db/ancods

national or state treasure?

When the Vlamingh plate returned to Australia there was 
much debate if it should reside in Canberra or Western 
Australia. It was originally lodged in the National Library in 
Canberra, and then transferred to Perth in 1950. Have 
students debate where the plate should reside.

Newspaper articles on the plate can be found on Trove, 
including this one arguing for the plate to be displayed in 
Perth, http://trove.nla.gov.au/newspaper/
article/47843447?searchTerm=Vlamingh%20
plate&searchLimits

and this one announcing its arrival in Perth http://trove.nla.
gov.au/newspaper/
article/84367523?searchTerm=Vlamingh%20
plate&searchLimits

http://www.dirkhartog2016.nl/dirks-library/contents/shipwrecks
http://www.dirkhartog2016.nl/dirks-library/contents/shipwrecks
http://www.museum.wa.gov.au/maritime-archaeology-db/ancods
http://www.museum.wa.gov.au/maritime-archaeology-db/ancods
http://trove.nla.gov.au/newspaper/article/47843447?searchTerm=Vlamingh%20plate&searchLimits
http://trove.nla.gov.au/newspaper/article/47843447?searchTerm=Vlamingh%20plate&searchLimits
http://trove.nla.gov.au/newspaper/article/47843447?searchTerm=Vlamingh%20plate&searchLimits
http://trove.nla.gov.au/newspaper/article/84367523?searchTerm=Vlamingh%20plate&searchLimits
http://trove.nla.gov.au/newspaper/article/84367523?searchTerm=Vlamingh%20plate&searchLimits
http://trove.nla.gov.au/newspaper/article/84367523?searchTerm=Vlamingh%20plate&searchLimits
http://trove.nla.gov.au/newspaper/article/84367523?searchTerm=Vlamingh%20plate&searchLimits
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Image: Replica of the Flor de la Mar, a sixteenth century 
Portuguese ship, at the Samudera Maritime Museum in Malacca.
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GeoGraphy

Image above: Map of VOC spice trade routes.   
©Dr Jean-Paul Rodrigue.

plot a Course

Have students research the VOC sailing route from China or 
Japan to Australia or the Netherlands. Once the route is 
plotted on a paper map, use the map scale to measure and 
calculate the journey. Students could also calculate the 
direct distance between the beginning and end points to 
contrast with the VOC journey. Note that if your students 
are using a Google map, right clicking on the maps gives 
you the option to measure direct distance.

An animated map of Hartog’s journey can be found at 
http://museum.wa.gov.au/explore/dirk-hartog and scroll 
down to the subheading ‘Shark Bay 1616: Voyage of the 
Eendracht’.

in the Doldrums

Discuss the phrase  ‘in the doldrums’. While its original use 
was to describe an area around the equator where a ship 
could be becalmed waiting for the winds to fill the sails, it 
has since become a colloquial expression for feeling dull 
and listless.

Have students consider what would be the impacts for 
sailors stuck ‘in the doldrums’? Possible answers include 
heat, boredom, restlessness, spoilage of food and cargo. 
Discuss how do those responses correspond to our modern 
use of the phrase? 

As a follow up to above, provide students with the term 
‘roaring 40s’. Ask them to research what this nautical term 
means, and then create a modern colloquialism from it.

inbound and outbound

During the ‘plot a course’ activity, students may have 
discovered that the ship’s route was different depending on 
whether it was inbound or returning. Ask students to 
hypothesise why ships may have taken a different return 
route. The map below by Dr Jean-Paul Rodrigue of Hofstra 
University can be found at this link, along with a useful 
description of the trade network and how the ships’ routes 
were configured to take maximum advantage of the 
dominant winds.

https://people.hofstra.edu/geotrans/eng/ch2en/conc2en/
map_VOC_Trade_Network.html

posts and settlements

When signed in with a Google account, Google Maps 
provides a ‘create map’ option within the ‘my maps’ menu. 
Students can create and save their own map of the world 
with locations plotted. Alternatively, this activity can be 
done with a paper map. Provide students with the following 
list of VOC trading posts and settlements to plot on their 
map. As many towns adopted new names as they regained 
independence, students may have to use research skills to 
determine the location. 

• Africa: Saint Helena, Cape of Good 
Hope, Delagoa Bay, Antongil Bay, 
Mauritius.

• Middle East: Al Mukha, Aden, 
Esfahan,  Bandar-e Abbas, Kharg, 
Bandar-e Kong.

• South Asia: Dhaka, Rajshahi, 
Surat, Agra, Burhanpur, Kanpur, 
Ahmadabad, Bharuch,  Cochin,  
Cannanore, Kundapura,  Ponnani, 
Golkonda,  Daatzeram,  Petapoeli, 
Paliacatta, Sadras, Porto Novo, 
Negapatnam, Tuticorin, Dutch 
Ceylon.

• East Asia: Mrohaung, Thanlyin, 
Ava, Martaban, Ayutthaya, Pattani, 
Songkhla, Ligor, Malacca, Batavia, 
Thâng Long, Hôi An, Anping, 
Tainan, Wang-an, Keelung, 
Tamsui, Hirado, Deshima.

http://museum.wa.gov.au/explore/dirk
https://people.hofstra.edu/geotrans/eng/ch2en/conc2en/map_VOC_Trade_Network.html
https://people.hofstra.edu/geotrans/eng/ch2en/conc2en/map_VOC_Trade_Network.html
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Image: Kalbarri District Hgh School 2015 Zest Festival display.

the final festival

zest exhibition

Develop a whole class project to create a museum 
exhibition of objects from the previous Zest Festivals.  

Divide a class into groups, with each group responsible for 
a different task- marketing (including name), item 
selection, signage and interpretation, space and display, 
competition management.  Modern museums often 
incorporate an interactive aspect into their exhibits. Make 
one group of students responsible for this.

Once the exhibition is live, have a peoples’ choice award for 
the item that should be permanently displayed after the 
Zest Festival closes.

animoto

Animoto is an online software to create short videos from 
photos. Teachers can apply for a free Animoto account for 
use in the classroom. Have students create Zest Festival 
videos from past festival photos.

https://animoto.com/education/classroom

tripadvisor

Ask students to imagine they are writing a TripAdvisor 
entry. They should write a review of one of the Zest 
Festivals from the point of view of a tourist. 

reflection

Have students write a reflection of the Zest Festival, 
identifying their favourite lessons and experiences. This 
could simply be a journal entry, or a more creative output 
such as a collage or acrostic poem.

improvement

For students who were at the school in 2012, have them 
compare their first Zest classwork with what they can 
create now. How have their abilities improved?

Ask these students to complete an activity from their first 
Zest Festival. How does a year three interpretation of 
‘Starry Night’ compare to their Kindy version?

highlights

What was the most popular Zest Festival memory? Have 
students survey each other or create a voting system.  

Have students discuss the findings. Is there a connection 
between memory recall and years that have passed?

zest Quiz

Using the quiz format at the following resource link, 
students can undertake a hurricance quiz to recall and 
reinforce what they have learnt over the Zest festival.

https://www.eduweb.vic.gov.au/edulibrary/public/
teachlearn/student/hurricanequiz.pdf

https://animoto.com/education/classroom
https://www.eduweb.vic.gov.au/edulibrary/public/teachlearn/student/hurricanequiz.pdf
https://www.eduweb.vic.gov.au/edulibrary/public/teachlearn/student/hurricanequiz.pdf
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a worlD of 
DifferenCe

Common thread

For older students , begin the unit by brainstorming the 
demographics and characteristics of Australia, Japan, 
China, India, Indonesia, Sri Lanka, Netherlands and South 
Africa learnt over the past four years. You may like to do 
this on a series of poster boards along a wall. As students 
find a commonality, run a thread of wool between the two 
posters. Can students find one common thread across 
them all?

paper Doll

Use the paper doll template on the left to create a paper 
chain bunting. Have students decorate the dolls to depict 
different cultures.

Alternatively, students could write their thoughts about 
peace and tolerance on one side and draw visual 
expressions of their emotions on the other.

Quotable

Provide students with a selection of quotes about tolerance. 
Have students  find or create an image to suit the quote. 
This could be done digitally to create a meme, or as a  
paper poster.

PRIMARY

Augmented poster

This Harmony Day resource includes a printable 
classroom poster that is activated by scanning with a 
tablet or smart phone camera. The augmented reality 
poster tells stories of the fictional characters Renata, 
Kofi and Anh. http://www.harmony.gov.au/celebrate/
social-media-hub/

Geometric designs in Islamic art

Familiarise students with mosaic art as found in 
Muslim mosques with this art activity.  http://www.
harmony.gov.au/schools/teachers/lesson-plans/
lesson-plan-marvellous-mosaics/

SECONDARY

Lyrics and diversity

Students explore themes of cultural diversity through 
song lyrics at http://www.harmony.gov.au/schools/
teachers/lesson-plans/lesson-plan-popular-culture-
diversity/

Hypothetical

A scenario and discussion is available as an introduction 
to the issues that refugees can face at http://www.
harmony.gov.au/schools/teachers/lesson-plans/
lesson-plan-driven-out/

Stereotypes

A role play that explores the concept of stereotypes and 
the assumptions that underlie them http://www.
harmony.gov.au/schools/teachers/lesson-plans/
lesson-plan-stereotypes/

a unique friend

Draw a simple outline of  a person on the board, with a line 
across the neck and another across the waist. Talk about 
each section as a class, brainstorming ideas on what 
makes us individual- hair cut, glasses, freckles, square or 
round shoulders, shoes, angle of feet etc. Provide each 
student with three pieces of paper. On one they should draw 
a head, on the next a torso and legs on the third.  
Encourage the students to be creative and include as much 
detail as possible- they are not drawing a portrait. Collect 
up all the papers and sort them into three piles. 

In the following lesson, distribute the pages so students 
receive three different parts, then stick them together to 
create an unusual new friend. Have students write on their 
friend what qualities and special talents  their new friend 
has. You might like them to write a story introducing their 
new friend. Reinforce the idea that who we are on the inside 
is much more important than how we look.

harmony Day resourCes 
from harmony.gov.au

http://www.harmony.gov.au/celebrate/social
http://www.harmony.gov.au/celebrate/social
http://www.harmony.gov.au/schools/teachers/lesson-plans/lesson
http://www.harmony.gov.au/schools/teachers/lesson-plans/lesson
http://www.harmony.gov.au/schools/teachers/lesson-plans/lesson
http://www.harmony.gov.au/schools/teachers/lesson-plans/lesson
http://www.harmony.gov.au/schools/teachers/lesson-plans/lesson
http://www.harmony.gov.au/schools/teachers/lesson-plans/lesson
http://www.harmony.gov.au/schools/teachers/lesson-plans/lesson
http://www.harmony.gov.au/schools/teachers/lesson-plans/lesson
http://www.harmony.gov.au/schools/teachers/lesson-plans/lesson
http://www.harmony.gov.au/schools/teachers/lesson-plans/lesson
http://www.harmony.gov.au/schools/teachers/lesson-plans/lesson
harmony.gov.au
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DutCh GolDen 
aGe art

Image: The Milkmaid, Johannes Vermeer, c. 1660 ©Rijksmuseum SK-A-2344. 

literacy and art

Students should select a golden age masterpiece that 
includes a person. Ask them to write a journal entry from 
the perspective of the subject of the painting.

As an extension of the above, write a poem or haiku about 
how the painting makes them feel.

still life

The National Gallery of Art Still Life activity helps you to 
create compositions mixing everyday objects with elements 
borrowed from Dutch masters. Older students can create 
more complex arrangements and add texture and 
brushstrokes.

http://www.nga.gov/content/ngaweb/education/kids/
kids-still.html

Genre scene

Just as these paintings reflected Dutch society at the time, 
students could create a genre scene of Kalbarri.  It should 
depict what is valued and experienced day-to-day in 2016.  
Once complete, discuss the students’ choice of objects. 
Does the genre scene describe life today accurately?

pose

A fun kinaesthetic art activity for younger students is to 
show a painting on the screen, and ask the students to 
stand and copy the poses.

rijkstudio

Rijkstudio is the interactive component of the Amsterdam 
Rijksmuseum website at https://www.rijksmuseum.nl/en/
rijksstudio. After creating a free account, students can 
choose any artworks to save to their ‘studio’. Assign 
students a theme for their collection, perhaps an emotion 
or a country.

tableau vivant

The many objects and people in Golden Age artworks 
makes them a suitable inspiration for tableau vivant, or 
living pictures. Groups of students can select an artwork, 
and research what the objects in the painting represent (for 
example, bowls of salt or lace collars were both non-
ostentatious signs of wealth), then recreate the scene in the 
classroom. Be sure to take a photo from the correct angle.

poppenhuis

The National Gallery of Art provides an interactive Dutch 
dollhouse which students can decorate with characters and 
objects from works of the Dutch masters. http://www.nga.
gov/content/ngaweb/education/kids/kids-dollhouse.html

extrapolation

This creative drawing exercise asks students to complete 
the picture from a small portion of Johannes Vermeer’s The 
Milkmaid. Do not show students the original artwork, 
instead encourage them to use their imaginations.

http://www.nga.gov/content/ngaweb/education/kids/kids-still.html
http://www.nga.gov/content/ngaweb/education/kids/kids-still.html
https://www.rijksmuseum.nl/en/rijksstudio
https://www.rijksmuseum.nl/en/rijksstudio
http://www.nga.gov/content/ngaweb/education/kids/kids-dollhouse.html
http://www.nga.gov/content/ngaweb/education/kids/kids-dollhouse.html
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malaCCa / melaka

Image: Masjid Selat, Malacca.

Case study

This link provides a case study of 
Malacca, including lesson plans and 
student handouts. 

http://worldhistoryforusall.sdsu.edu/
units/six/panorama/Era06_pan.php

video

Simple documentaries on Malacca are 
available on YouTube

https://www.youtube.com/
watch?v=x5Q8Y8De4hs

https://www.youtube.com/
watch?v=Eoc7QDppH3A

masjid selat

One of Malacca’s highlights is the 
Masjid Selat, a mosque above the 
water of the Straits of Malacca that 
looks as if it is floating. 

Provide students with pictures of 
mosque interiors. What can they 
deduce about Islamic worship from 
these? For example, water fountains, 
shoes removed, prayer on the floor. 

Introduce students to the purpose and 
traditions of a mosque with this BBC 
clip http://www.bbc.co.uk/education/
clips/z6wfgk7

Ask the students to draw a mosque 
floor plan or create a 3D model.

music

Originating in Malacca in the 15th 
century, Dondang Sayang are love 
ballads influenced by traditional 
Portuguese folk music. They typically 
involve a male and female vocalist 
exchanging light-hearted and 
humorous rhyming lyrics, accompanied 
by a violin, Malay rebana (drums) and a 
tetawak (gong).  

Working in pairs, have students write 
humorous love poetry with alternating 
turns.  As an additional challenge, 
provide students with the following 
instrumental backing track to work 
with.

 https://www.youtube.com/
watch?v=6KbOElcwLto

pineapple rolls 
for the pineapple filling 
1 can crushed pineapple, drained
1/4 cup granulated sugar
1-1.5 teaspoon cornstarch
1 teaspoon lemon juice (optional)

pineapple filling method

Using low to medium heat, cook the drained crushed pineapple and sugar 
until most liquid has evaporated and the mixture turned golden. Stirring 
constantly using a wooden spoon to avoid burning. Taste, and add more 
sugar when needed. Add in 1 to 1.5 teaspoon of cornstarch to thicken the 
mixture. Let cool to room temperature before using.

for the paStry
220g unsalted butter, at room temperature
375g plain flour
1/4 teaspoon salt
2 egg yolks
50g icing sugar
2 tablespoons cornstarch
1 egg yolk, for egg wash (optional)

paStry method

Sieve plain flour, corn flour, salt and icing sugar into a medium bowl. Beat 
butter in a mixer until it turns light in color and fluffy. Add in egg yolks until 
well combined. Slowly beat in the flour mixture until just combined.

to aSSemBle

Roll the dough into small balls and flatten to rounds. Roll pineapple filling 
into small individual balls. Place one ball on top of each pastry round and 
fold to cover. Optional: brush with egg wash for glossy finish.

Bake in a preheated oven at 180ºC for 10 to 15 minutes or till lightly brown.

Dance

Have students compare the following 
two performances at Malacca 
cultural festivals, identifying the 
similarities and differences. Both 
forms of dance are recorded as 
Malaccan heritage and influenced by 
the Portuguese Branyo dances, yet 
look and sound quite different. 

https://www.youtube.com/watch?v=_
l3bArOHHIM

https://www.youtube.com/
watch?v=sNOAAGChtCE

Cuisine

Peranakan cuisine is a fusion of 
Malay ingredients with Chinese 
cooking styles. A number of 
recipes are available at http://
rasamalaysia.com/recipes/
nyonya-recipes/, or for a classroom 
friendly recipe, try these pineapple 
rolls.

http://worldhistoryforusall.sdsu.edu/units/six/panorama/Era06_pan.php
http://worldhistoryforusall.sdsu.edu/units/six/panorama/Era06_pan.php
https://www.youtube.com/watch?v=x5Q8Y8De4hs
https://www.youtube.com/watch?v=x5Q8Y8De4hs
https://www.youtube.com/watch?v=Eoc7QDppH3A
https://www.youtube.com/watch?v=Eoc7QDppH3A
http://www.bbc.co.uk/education/clips/z6wfgk7
http://www.bbc.co.uk/education/clips/z6wfgk7
https://www.youtube.com/watch?v=6KbOElcwLto
https://www.youtube.com/watch?v=6KbOElcwLto
https://www.youtube.com/watch?v=_l3bArOHHIM
https://www.youtube.com/watch?v=_l3bArOHHIM
https://www.youtube.com/watch?v=sNOAAGChtCE
https://www.youtube.com/watch?v=sNOAAGChtCE
http://rasamalaysia.com/recipes/nyonya
http://rasamalaysia.com/recipes/nyonya
http://rasamalaysia.com/recipes/nyonya
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history of malaCCa

Geography and trade

Malacca, today an independent province of Malaysia, 
became an important Dutch VOC trading port in 1641 and 
remained under Dutch colonial rule until 1825.

Malacca was an important intra-Asian trading centre long 
before the first Europeans arrived there. Because of its 
favourable geographical position in the straits of Malacca, 
‘at the end of the monsoon’ it quickly arose to strategic 
importance in the area. The monsoon winds were a most 
important factor in global trading in a time where the 
trading was done by sailing boats only. Favourable 
monsoons carried ships from the West (Persia) as well as 
from India and the East (Japan, China) to Malacca.

Malacca’s position in the Malacca Straits - a narrow 
waterway between Sumatra and the Malay peninsula, 
sheltered from blustering storms, made it an ideal place 
for a trading port. It was attractive to traders from many 
kingdoms, including from India and China. It was an ideal 
half-way meeting point between the Indian Ocean and the 
Chinese Sea and the location at the Malacca River provided 
fresh water and connection to the interior of the Malay 
Peninsula. 

When the knowledge of monsoon wind patterns and 
cartography made open-ocean sailing more possible, 
traders ventured further beyond their own coastlines to 
meet in Malacca with the desire to trade luxury products 
from the East and the West, such as spices, silk and 
porcelain or gun powder.

The trade between India, China, Cambodia and the Malay 
Peninsula not only facilitated commerce but also enabled 
the spread of religions such as Islam, Buddhism and 
Hinduism, diplomatic envoys between emperors or sultans, 
cultural exchange and intermarriages. 

These contacts were generally established by peaceful 
negotiation and diplomacy but on occasion involved violence 
and warfare. Successful trade could only be conducted on 
the basis of trust, but because of the competition for highly 
profitable products, distrust and envy equally determined 
trading politics and strategies.

the malacca sultanate

Malacca was founded by Parameswara, a Hindu prince of a 
kingdom which is today Singapore, who had to flee his 
home country in 1402. 

According to legend, Parameswara’s hunting dogs were 
running scared from a small but feisty mouse-deer. The 
prince saw this incident as a metaphor for his own situation 
and decided a place where the small can overcome the 
mighty must be a good place for a new settlement in the 
middle of a hostile region. Today, the mouse-deer is part of 
modern Malacca’s coat of arms.

Parameswara died in 1424. He left Malacca as a centre with 
far reaching trading connections including ports in Genoa 
and Venice in Italy, Muslim entrepots in Arabia and Gujerat, 
the Coromandel Coast, Bengal, the Spice Islands of 
Indonesia and the port of Canton (now Guangzhou) in 
China. For the next 100 years Malacca was ruled by Islamic 
sultans who expanded their power by conquest, trade and 
political alliances.

islamic Conversion 

The conversion of Parameswara to Islam strengthened the 
trade connections between Malacca and Persia and Muslim 
traders from Bengal and India were attracted to Malacca. 
From here Islam spread further to the Indonesian 
archipelago. 

malacca and the ming Dynasty

Another important political factor that supported the power 
and wealth of the new kingdom of Malacca were its 
diplomatic alliances. Malacca was a new kingdom when 
founded by Parameswara in 1402 and needed political 
protection and alliances to defend itself against powerful 
empires like Siam. Malacca’s proximity to Java and the 
Spice Islands and its location in the Straits of Malacca, with 
its favourable monsoon winds made it a sought-after 
trading port for and Arabian, Indian and Chinese 
merchants.

A visit by the Chinese fleet commanded by admiral Yin 
Ch’ing soon after the foundation of the Malacca kingdom, 
helped to establish favourable diplomatic relationships with 
China. The prince was politically astute and by 
acknowledging subservience to the mighty Ming emperor 
Chu Ti, through sending him envoys and gifts, 
Pamareswara received in return a promise of Chinese 
protection of the city of Malacca. 

Chinese traders in malacca

Malacca functioned as one of the headquarters (waifu) for 
Chinese overseas trade and large warehouses (guanchang) 
was built for the fleet’s provisions. Chinese fleets who had 
been dispatched to Siam, Java or other countries would 
meet at the port and wait for favourable monsoon winds to 
continue their journeys home. New ship fleets were also 
assembled in the port.

Today we still find archaeological and historical evidence of 
these Chinese warehouses in Malacca, especially in its old 
China Town. Chinese coins and ceramic chards from the 
time of the Ming dynasty were found in archaeological 
excavations and are exhibited in Malacca’s museums. An 
ancient Chinese well is also evident. Just outside of 
Malacca city the ‘Bukit China’ is located with a large 
Chinese graveyard and Chinese wells. 

Chinese clan associations continued to exist during Dutch 
and Portuguese colonial times, and today the continued 
Chinese presence is evident in the specific culture of the 
Peranaka Chinese. 

literature: 

Donald B. Freeman, Straits of Malacca: Gateways or 
Gauntlet? McGill Queens University 2003.

Tan Ta Sen, ‘Cheng Ho’s guanchang site in Melaka’, in Chia 
Lin Sien and Sally K Church (eds), Zheng He and the 
Afro-Asian World, Melaka Museums Corporation and 
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portuGuese rule in malaCCa

portuguese rule

The port of Malacca was a symbol of wealth and exotic 
riches. It was known to merchants in early modern Venice 
from the tales of Persian traders long before any 
Europeans set foot on the island. The Ottoman empire, 
which traded with Venice, had long established trading 
routes into Asia and Malacca which was then under Islamic 
rule. 

In the fifteenth century the port of Malacca was a crucial 
nexus for the trade network between the Moluccas (Spice 
Islands)  and Venice.  In 1590 Gasparo Balbi’s “Viaggio 
dell’Indie Orientali” published in Venice, described Malacca 
as a place where sandalwood and porcelain could be 
bought and detailed the dates of the monsoon season 
between Goa and Malacca.

The Portuguese empire was the strongest seaborn 
European power in the early sixteenth century and was 
keen to extend its control to Malacca. As the Portuguese 
Tome Pires said famously in 1515:, “Whoever is Lord of 
Malacca, has his hands around the throat of Venice.” 

In April 1511, Viceroy Afonso de Albuquerque set sail from 
Goa, which the Portuguese had captured in 1510, to 
Malacca. He was accompanied by an army of 1,200 men 
and 17 or 18 ships. The Viceroy made a number of 
demands—one of which was for permission to build a 
fortress as a Portuguese trading post near the city. The 
sultan of Malacca refused and open conflict broke out. In 
the battle against the Portuguese, the sultan used the aid 
of elephants which were an important part of the Malaccan 
army. But in August 1511 the Portuguese captured Malacca 
and the sultan had to flee to Bintan where he established a 
new kingdom. 

Image:  Ruins of St Paul’s Church, Malacca..

The Portuguese flagship Flores de la Mar loaded with gold, 
spices and other precious commodities  sank on its way to 
Portugal in a storm in the Straits of Malacca in December 
1511. The reconstructed copy of the ship serves today as 
the Maritime Museum in Malacca.

Malacca was an important staging post on the sea route to 
another important Portuguese colonial port- Macau and an 
important springboard for the Jesuit mission to China. 

The Portuguese thwarted the existing thriving trade – 
mainly by Muslim traders from India and China- by 
demanding that these ships call at the port of Malacca and 
pay very high taxes on the threat that their cargo would 
otherwise be confiscated. 

Under Portuguese political rule, religious change to 
Catholicism was enforced and Muslim traders were 
burdened by high taxes. The aggressive proselytizing stands 
of the Catholic Church among non-Christian people in the 
Straits drove many merchants to seek alternate ports, such 
as Aceh, as their trading points. 

literature:
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DutCh rule in malaCCa

By the early seventeenth century, the Dutch East India 
Company (Verenigde Oostindische Compagnie, VOC) began 
contesting Portuguese power in Asia.  At that time, the 
Portuguese had transformed Malacca into an impregnable 
fortress, the Fortaleza de Malaca, controlling access to the 
Straits of Malacca and the spice trade there. The Dutch 
started a number of small and unsuccessful attacks 
against the Portuguese, including the siege of Malacca in 
1606. In 1641, an alliance between the Dutch and the 
sultans of Aceh and Johor made the Dutch capture of 
Malacca possible. 

Dutch Malacca (1641–1825) was the longest period that 
Malacca was under foreign control. The Dutch ruled for 
almost 183 years with intermittent British occupation 
during the Napoleonic Wars (1795–1818). Dutch rule 
marked the decline of the economic importance of Malacca. 
The Dutch preferred Batavia (present day Jakarta) as their 
economic and administrative centre in the region and their 
hold in Malacca was to prevent the loss of the city to other 
European powers and subsequently the competition that 
would naturally come with it. 

Image:  Portrait of Jan van Riebeeck, Commander of Melaka, Anonymous, 
c.1660 © Rijksmuseum SK-A-805.

The Dutch improved and expanded the Portuguese fortress 
and built walls to protect the harbour and expanded city. 
During their rule the famous city hall or Stadthuys was 
constructed in 1650 and in 1710 St Peter’s Church was 
built, both of which can still be visited today. 

In August 1795, during the Napoleonic Wars, the Dutch 
Governor surrendered Malacca to the British East India 
Company.  It was briefly restored to Dutch rule in 1818 but 
on 9 April 1825 the Dutch ceded Malacca. 

literature:

Kernial Singh Sandhu and Paul Wheatly (eds), Melaka: The 
Transformation of a Malay Capital c. 1400-1980 Kuala 
Lumpur: Oxford University Press, 1983, especially the 
chapter by Barbara Watson Andaya, ‘Melaka Under the 
Dutch, 1641-1795’. 

Peter Borschberg, The Singapore and Malacca straits: 
violence, security and diplomacy in the 17th century. 
Singapore, NUS Press, 2010.



 |  32



  |  33

european missionaries

Like Batavia, the port of Malacca was characterised by 
religious diversity. European missionaries found the Islamic 
faith of some residents (from Malay, Indian, Persian, 
Indonesian and Chinese communities), particularly 
worrying. Despite the Portuguese colonial presence, which 
gave missionaries the freedom to preach publicly, they were 
largely unsuccessful in converting the city’s population to 
Catholicism. 

francois xavier: a Jesuit missionary in malacca  

Francis Xavier (1506-1552) was born in the Kingdom of 
Navarre (today a part of Spain). He was one of the founders 
of the Society of Jesus, a male religious order established 
in 1540. Its  members engaged in Catholic missionary work 
around the globe in places as diverse as China, Japan, 
Canada, Paraguay and Protestant England. Jesuits (as 
members of the Society came to be known) often travelled 
along European trade routes or with European colonial 
forces in order to convert local populations to Catholicism. 
For this reason historians have sometimes described them 
as agents of European colonisation.  

At the request of King John III of Portugal, Xavier travelled 
extensively in the Portuguese empire, first to India (via 
Mozambique) in 1542, and then to Malacca in 1545. 
Following this he journeyed to a number of other 
Portuguese settlements in the Maluku Islands or the 
Moluccas (sometimes known as the Spice Islands), and 
possibly also to the Philippines, before returning to Malacca 
in 1547. 

Jesuits portrayed Muslims as being particular difficult to 
convert, and many chose to focus instead on the 
Portuguese mestiço (people of mixed European and 
Indonesian descent) and the slave populace of the city. But 
Muslims were not the only ones to be criticised by 
missionaries: Europeans in the region came in for 
significant criticism for being lax in their devotions. When 
Xavier was in India, for instance, he placed some 
responsibility for the lack of Christian converts on the 
Portuguese. ‘If the Portuguese were more remarkable for 
their kindness to new converts’, he asserted in a letter to 
Ignatius of Loyola, the first Superior General of the Society 
of Jesus, ‘a great number would become Christians; as it 
is, the heathen see that the converts are despised and 
looked down upon by the Portuguese, and so, as is natural, 
they are unwilling to become converts themselves.’

Whilst in Malacca Xavier met a Japanese Buddhist named 
Anjirō, prompting the missionary’s interest in visiting 
Japan. Anjirō converted to Christianity and would 
subsequently assist Xavier in his voyage to Japan, acting as 
his interpreter. Xavier died from a fever on his way to China 
in 1522.

The Church of St. Francis Xavier was built in Malacca in the 
nineteenth century and demonstrates Xavier’s continuing 
legacy in the city.

Image:  Statue of Francis Xavier at St. Paul’s Church, Malacca..
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